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PART | - ELIGIBILITY CERTIFICATION 127X3

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Seartment of Education, Office for Civil Rights (B
requirements is true and correct.

1. The school has some configuration that includesopmaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

2. The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

3. To meet final eligibility, the school must meet state's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @ergfior the school to receive the award.

4. If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

5. The school has been in existence for five full getrat is, from at least September 2006.

6. The nominated school has not received the Bluedril8chools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

7. The nominated school or district is not refusingRO&cess to information necessary to
investigate a civil rights complaint or to condadiistrict-wide compliance review.

8. OCR has not issued a violation letter of findingstte school district concluding that the
nominated school or the district as a whole hakateéd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

9. The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

10. There are no findings of violations of the Individisiwith Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 127x3

All data arethe most recent year available.

DISTRICT

1. Number of schools in the distr 32 Elementary schools (includes8j-
(per district designation): ___ 12 Middle/Junior high schools
____ 9 High schools
0 K-12 schools
53 Total schools in district

2. District per-pupil expenditure: 7162
SCHOOL (To be completed by all schools)

Category that best describes the area where tlo®lsciSuburban with characteristics typical of an
"is located: urban area

4. Number of years the principal has been in her/bgtipn at this schoc 9

5. Number of students as of October 1, 2011 enrolleheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 20 13 33 6 0 0 0

K 58 44 102 7 0 0 0

1 74 70 144 8 0 0 0

2 66 53 119 9 0 0 0

3 61 50 111 10 0 0 0

4 66 60 126 11 0 0 0

5 70 59 129 12 0 0 0

Total in Applying School: 764



12TX3

6. Racial/ethnic composition of the schc 0 % American Indian or Alaska Native

3% Asian

8 % Black or African American

37 % Hispanic or Latino
0 % Native Hawaiian or Other Pacific Islan

49 % White

3% Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Registeprovides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 21%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until | 91
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 2010 82
until the end of the school year.

(3) Total of all transferred students [sum 0{73
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2010

(5) Total transferred students in row (3) 0.21
divided by total students in row (4). 7

(6) Amount in row (5) multiplied by 100. 21

823

8. Percent of English Language Learners in the school: 12%
Total number of ELL students in the school: 92
Number of non-English languages represented: 8

Specify non-English languages:

Spanish, Vietnamese, Hebrew, Indonesian, Mand@himeése), Pilipino (Tagalog), Urdu, and Yoruba



12TX3

9. Percent of students eligible for free/reduced-priceals: 41%
Total number of students who qualify: 314

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

10. Percent of students receiving special educationces: 15%
Total number of students served: 123

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

18 Autism 0 Orthopedic Impairment
0 Deafness 10 Other Health Impaired
0 Deaf-Blindness 26 Specific Learning Disability
18 Emotional Disturbance 37 Speech or Language Impairment
0 Hearing Impairment —OTraumatic Brain Injury
7 Mental Retardation 0 Visual Impairment Including Blindness
0 Multiple Disabilities 0 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:
Number of Staff

Full-Time Part-Time

Administrator(s) 2 0
Classroom teachers 39 1
Resource teachers/specialists

(e.g., reading specialist, media specialist, artioQi*E teachers, et 18 1
Paraprofessionals 15 3
Support staff

(e.g., school secretaries, custodians, cafeteti@saetc.) 11 0
Total number 85 5

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 191




13. Show daily student attendance rates. Only highashweed to supply yearly graduatioresat

20102011/2009201C2008200¢ 20072008 20062007
Daily student attendance 97% 97% 97% 97% 97%
High school graduation re % % % % %

14.For schoolsending in grade 12 (high schoals):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

Graduating class size:

Enrolled in a 4-year college or university
Enrolled in a community college
Enrolled in vocational training
Found employment
Military service
Other %
Total 0%
15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:

E;jNo

> Yes
If yes, what was the year of the award?

12TX3



PART |1l - SUMMARY 127X3

“Challenges are opportunities in disguise” comesiimd when reflecting upon the accomplishments
of Winborn Elementary. Its Exemplary ratings comitaie to all that the Winborn culture embraces
change when it means student needs will be maretiefily and successfully met. Winborn's dedicated
staff, skilled leadership, and strong communitypgupare hallmarks of a Blue Ribbon School. Winborn
is worthy of that status." Katy ISD Superintendent

How High | Go, How Far | See, How High | Soar, Depels On Me Winborn Elementary’s motto

is emblazoned across the cafeteria wall as a pennirision of the heart of Diane Winborn Elementary
School (DWE), a philosophy embraced by teacheuslesits, and parents. DWE’s missiontrs frovide
all students with a positive environment that enablthem to reach their fullest potential and attain
their highest level of accomplishmeifit.

DWE is noteworthy of Blue Ribbon status not onlg#éese of its strong standardized test results and
consistenExemplaryrating, but also because of its willingness taeptthe challenge of meeting the
needs of all children.

No matter what is required, DWE students will s@cteT his attitude — not programs or facilities —
ensures academic success for every child, regardféle school’s diverse demographics. Winborn is
essentially an urban school in a suburban distri@racterized by single-parent and working-class
families, 49% White, 37% Hispanic, a 21% mobiliyea, and 40% eligible for free/reduced meals. In
addition to PK-8 grade, DWE is home to two life-skills units, atdi-wide adaptive behavior program
and a community PPCD program.

DWE exemplifies a professional learning communiiyrizontally and vertically aligning

ideologies and methods to create a united empbasisccess. Rather than relying on packaged
programs, Winborn focuses on solid teaching prastibigh-quality professional development, and
intense effort that go beyond standard expectations

DWE places extreme value on team planning, a sdenednot to be interrupted. Each grading peridid, a
staff members involved with a grade level collabeta discuss student strengths and weaknesseafOne
the most important outcomes of this is the avditgtof intervention and enrichment opportunitiést
encourage all students to exceed DWE'’s high expenta Collaboration and ownership in every
student’s success help teachers make the bestotscier each child’'s intervention and/or enrichinen
needs. Teachers work diligently to nurture an aphese of persistence, instilling the belief in soi

that they can be successful if they are willingpéosevere.

This environment of success is the foundation ¢éreked learning time (ELT), an integral part of the
master schedule that seamlessly provides enrichamehtemediation opportunities and encourages full
staff ownership of all students. Classroom teachglize assessment data to group students aceptdin
academic needs. During ELT, students rotate throgugte-level classrooms where teachers target
instruction on specific objectives. Interventioadkers work with small groups to provide additional
reading and math assistance, while special eductgahers deliver resource services during tims.tiA
tribute to the seamless nature of ELT is that igs is attached to receiving additional suppordeied
special-needs students are not aware that theiweeg@ecial services.

DWE teachers and students are constantly “soasingw heights.” In 2003, Winborn was projected for
anUnacceptableaating (the state’s lowest) as a result of a newwdardized science test.
AlthoughUnacceptablevas out of the question, teachers did not stoveet merelyAcceptableor



Recognizedwe were determined to earn Bremplaryrating, which we achieved and helped replicate at
other campuses by sharing what we learned.

Similarly, understanding that today’s studentsdigéal natives, DWE has aligned instructional pices
with student learning preferences by integratimipt®logy in a dynamic fashion. Using technologg is
way of life. Students are engaged daily in vibtassons utilizing SMART Boards, laptops, mobile
learning devices, and a vast array of Web 2.0 tauth asslogsterandEdmodo

“Whatever it takes” is a philosophy applied beyagddemics. Since students achieve in

an environment where they feel valued, campustioadi are based on honoring children. One is the
year-end Clap Out when fifth graders parade through the halls whilmaining students and staff
applaud to celebrate their achievements. Anotigalris annual grade-level award ceremonies
acknowledging each student’s accomplishments. Quhia annualBump Day’ students spend time in
the next grade level to ease the anxiety thatitrans can evoke. Traditions like these help tatzea
sense of community and belonging.

This student-centered philosophy has led to DWEL®gnition as one of Texas’ best public schools by
both Texas Monthiyand theHouston ChronicleDWE has also been named twice to the prestigiexas
Business and Education Coalition (TBEC) Honor Rabtnor Roll schools have performed extremely
well at theCommendeachievement level, the state’s most demandinglatanon all subjects tested for
at least three consecutive years.



PART IV - INDICATORS OF ACADEMIC SUCCESS 127X3

1. Assessment Results;

“These schools and their students have truly eamethce on the Honor Roll through hard work and
student achievement over an extended period of tirtekes dedication and longevity to maintainksuc
high achievement year after year.” TBEC EducatianrdDairs

The Texas Assessment of Knowledge and Skills (TAIS®)statewide criterion-referenced test assessing
student mastery of the state curriculum. Adminedesnnually in third through fifth grade readinglian
math, fourth grade writing, and fifth grade sciegratedents who pass are considered to have suglgssf
mastered the grade-level curriculum. The Statees®§ sets both campus-level and individual student
performance levels. Campus ratings are based dorpemce levels of all students and
subpopulationsExemplary(90% passing in each tested subject and €8¥hmendeih reading and
math),RecognizedAcademically AcceptabndAcademically Unacceptabl&tudent performance is
rated aDid Not Meet StandardMet StandardandCommendedwhich is achieved by individual

students who have mastered 90% or more of thesasses

With a desire to meet the needs of all children,E>¥\goal is for every student to pass the statedstal
and for at least half to achie@mmendedtatus, a college readiness indicator. DWE's huijial
assessment data proves that when a school is ctdrtotgood first teaching, positive relationships,
meeting students at their individual ability levedad creating an atmosphere of success, all dsidan
exceed expectations and grow instructionally. ftespf steadily changing demographics and increasin
subpopulations of Hispanic and Economically Disad&ged students, DWE continues to outperform
other schools in the district and state with simid@mographics, and has remainedaamplaryrated
school for the past seven years. For the pasyfaes, the school has earned Gold Performance
Acknowledgements in all subjects — reading, matfitimg, and science.

Two major student populations at DWE (Hispanic BEednomically Disadvantaged) increased
significantly between 2006-07 and 2010-11. The &isgp population grew from 29% (119 students) to
36% (146 students) of enroliment. Increasing matestntially, the Economically Disadvantaged
population expanded from 27% (116 students) to 4UP8 students).

Reading scores for grades three through five ctamlg show 98-99% passing, far exceeding state
performance averageSommendedtevels in the “All Students Tested” category iraged from 46% in
2006-07 to 53% in 2010-11. Focusing on the two msydpopulations, 38% of Hispanic students
achievedCommendeth 2006-07 versus 53%ommendeih 2010-11, a 15-point gain. In the same
period, Economically Disadvantaged studef@smmendegerformance on the state reading assessment
increased from 37% to 48%, an 11-point gain. Thaugtra growing population, African-American
student data shows a 20-point gailCemmendedtudents in reading, from 38% to 58%.

Third grade reading scores have remained in tHep8€centile passing over the years. Astoundingly,
third gradeCommendedeading performance jumped 16 points from 2008s02009-10, reaching an all
time high of 75%CommendedStudent performance remains high with 72% ofettslCommendeth
2010-11.

DWE's student performance on the math state assedgdras proven to be a major strength over the past
five years as well, with 99% of all students testebting or exceeding state standa@tsnmended
performance for all students remains 58% or moer tiine, a remarkable data pattern and astonishing
accomplishment considering the increased rigoh@fssessment. Of the two major subpopulations in
2010-11, 59% of Hispanic students achie@ainmendedcores, an eight-point gain over 2009-10. With



the dramatic increase in the Economically Disadaged population, students continued making
academic progress, showing a one-point gain bet@@é8-10 and 2010-11.

Third grade math reached the top bar in 2010-1th #0% of students passing the grade-level state
assessment and 54% scorgmmendedrourth grade math exhibited a nine-point gai@ammended
levels from 2009-10 to 2010-11, with 98% of alldgats passing the grade-level state assessment.

This amazing consistency in performance and thease icCommendedcores can be attributed to
many factors. DWE's collective mindset is thabikes everyone actively working together to meet the
needs of children. Every staff member takes owngishevery student, and relationships are a

crucial piece in enabling students to reach thdidéarning potential. While planning instruction,
teachers constantly research and incorporate basiqes and strategies to match instruction witdent
needs.

A balanced literacy approach is the school-widei$dor reading. For both reading and math, small-
group instruction allows teachers to engage stgdameach child’s academic level and to customize
instruction for learning. Using the Concrete-Reprgational-Abstract (CRA) model to teach math
concepts increases students’ understanding of ptsxaed helps them make connections between
representations and more abstract levels of malking problems in a variety of ways and sharingnth
with others helps all students increase their teperof problem-solving skills and select stragsgihey
understand. ESL (English as a Second Languageymauial education in-class support services are
provided daily in the classroom, allowing for stotieto benefit from continuity in instructional try.
Academic support pull-out services give at-riskdstus intensive small-group reading and math
instruction. Before-, during-, and after-schoobtidls are also pivotal in making significant gains

Although Winborn has been successful, staff membelisve there is always opportunity for growth
and constantly strive to improve and implementaesebased practices to meet the needs of all stside

Detailed state testing results may be accessednattea.state.tx.us
2. Using Assessment Results:

Meeting the needs of all students — from strugglingifted learners — is the foundation of DWE's
success, so analyzing and utilizing data is amjgivorce. Carefully placing students in classroasren
important part of ensuring their academic and beinalsuccess. The instructional liaison consigearsh
student’s personal history, past academic perfoceestate assessment scores, current needs, ahdrtea
recommendations when assigning students to themipgoyear’'s academic setting.

During the school year, teachers meet in a vadetpnfigurations to evaluate data that is useithén
improvement of student performance. Data is shémedigh weekly team meetings, six-

week collaboratives, data conferences, and facudtgtings. Collaboration regarding data allows teech
to plan for instruction, differentiation, intervémm, and student grouping assignments. Verticahieg
allows teachers of adjacent grade levels to disarsg each can do to better prepare students éanekt
grade’s expectations. During these meetings, teaex@amine assessment data from other grade svels
they can formulate a plan to address student n€adslty meetings also provide an opportunity tareh
assessment results so all grade levels are stalehoh the building of academic skills.

Data analysis plays a pivotal role in guiding instion by providing information about pacing and
delivery of instruction. Using assessment datensths and weaknesses are identified among grade
levels, classes, and individual students, allowé@aghers to make adjustments to instructional tiras!
Data provides evidence of which concepts requireerimedepth instruction and which have been
mastered and can be enriched. Further use of iaesdeachers to collaborate on successful stiegeg
and best practices to maximize optimal learning.
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DWE uses data to create flexible groups in thesotamm that gear instruction toward students’ stitesng
and weaknesses, enabling them to achieve acadaeotess. To group students, teachers collect data
from a variety of sources such as pre-assessnoamfgrences, observations, journal entries, common
assessments, district benchmarks, and state aggdassin addition, reading teachers utilize data

from Rigby, Fountas and Pinndiinagination Stationand running records.

During collaboratives held each grading periodsslaom teachers, administrators, and academic guppo
teachers meet to discuss students’ progress arafftfotiveness of intervention. Individual data is
gathered from report cards, benchmarks, statessess, reading levels, and running records. Teache
also meet together to identify students who ned&ihe@cademic support — those who are not meeting
grade-level expectations — and the type of intarearthat best suits their needs. Students idextifis

being at-risk receive daily instruction from acadesupport teachers during ELT (extended learning
time) during the school day. Students who do notike academic support from intervention teachers
during ELT rotate among grade-level classroom teexctvho re-teach or extend the curriculum to meet
the needs of each group. ELT groups change evadirgy period as necessary. In addition, before- and
after-school tutorials in the core academic ardfes additional support for identified students.

Data conferences are held by content teacherchtgeade level. They meet after grade-level
assessments to evaluate overall performance assvaliswer patterns. By determining which answers
students tend to choose and why they make thoseeshdeachers can fine-tune instruction
accordingly. Grade levels also utilize data by tingawall charts that track each student’s progness
reading, another practice encouraging staff owmeishall students.

Because each class has its own unique persortalighers use data collected from ongoing informal
formative classroom assessments such as “tickgtfoes response, and journal entries to diffeiageti
instruction and target the specific needs of irdireil students.

Students themselves use data to improve their eauming. By analyzing their personal assessmeat dat
they create a barometer of their progress and bedamiliar with their strengths and weaknessess Thi
allows students to set goals and take ownershipeiprocess of improvement. When they succeed,
students find an intrinsic motivation to persevere.

Direct communication with students, parents, androanity is imperative to DWE’s academic

success. Daily grades, quizzes, common assessrapdtspnferences with teachers inform students of
their daily performance. During each grading pergiddents who earn all As on their report cards
receive an academic achievement award. Studentisignakprovements are also recognized. Three-week
progress reports and six-week report cards notifemts and students of grades in each academiecsubj
In addition, online grades are accessible to pargmbughout each grading period.

Parent-teacher conferences at least once a yeamipfarents of their child’s academic progresstdrst

are sent home periodically detailing student penforce on a variety of assessments such as benaymark
state assessments, dnthgination StationParents are notified when their child is in dargfenot

meeting grade-level expectations. DWE also utilzegeekly newsletter, e-News, and the school’s
website to communicate about academic excellené@arpus Advisory Team meets periodically to

keep the community apprised of assessment resudta@demic achievements.

3. Sharing Lessons L earned:

“Winborn Elementary School serves as a model fentbe of performance data for individual students.
They exemplify a culture of getting to know therggths and weaknesses of every student and how to
customize interventions based on individual studeretls. We could always count on the Winborn team
to share with others their plan that was so sudtgéss demonstrated by modeling for other educators
within their own district, but also with others aas the state who wanted to see a plan that pratiuce
stellar student performance results.” Birdville ISSuperintendent
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DWE is eager to disseminate the strategies that bhalstered its success. When staff members share
ideas and best practices that enhance and suppadens success, they are also given opportuniies t
learn from other campuses and school districts.

The school was honored to host a visit from anoftexas school district’'s teachers and administsator
They spent time in classrooms observing DWE's imgetation of instructional strategies, classroom
management, lesson-planning practices, and a seaintervention model (Extended Learning Time).
Afterward, a roundtable discussion gave the visitor opportunity to debrief and ask questions.

The principal shared practical working strategmsiihplementing a successful Professional Learning
Community (PLC) during a session attended by soferdents, principals, and campus leaders at the
Dufour Conference in Houston, Texas.

DWE teachers actively advocate practices thatteatlident success. A reading teacher has created a
presented district-level workshops on the companehbalanced literacy. These workshogSuided
Reading and Shared Reading Resource, Shared Reatliaduction Beyond the Alphabet Arc
andMatching Balanced Literacy to KMAEaty Management of Automated Curriculum) — were
attended by elementary teachers throughout Katy BBB-K teachers have presented ideas for inclusive
pre-school and pre-kindergarten classroom stregegia Region IV Education Service Center summer
institute. A life skills teacher presented a worslon effective strategies for a life skills classn to
teachers in Odessa ISD. A videotape of this teaohg@ementing lessons is available for new teacteers
view. In addition, several math teachers have npadgentations at district meetings and staff
development on the 5-E model, math strategiespastipractices. DWE’s music teacher presented Orff-
Schulwerk concepts, an alternative approach tditeganusic, at a regional workshop.

Through these activities, Winborn staff membersehdigseminated their strategies for student
success among geographically distant and demogephiliverse schools.

4. Engaging Familiesand Communities:

“Winborn warmly welcomes volunteers from our comityuwith a variety of opportunities, fitting the
needs of the school with the contributions of thlenteers in a way that directly impacts studenta i
positive way.” Volunteer Parent Coordinator

A deeply held tenet of DWE is the nurturing of amedamily environment uniting all stakeholders in
providing the best for students. The front offitaffsincludes three bilingual employees, and biliag
volunteers ensure that all parents have the oppitytio participate fully. The school establishesitive
relationships with introductory phone calls homd Bleet the Teacher Night o accommodate busy

parent schedules, it hosts two parent orientagéssiens, which are posted on YouTube for parents wh
are unable to attend. By Thanksgiving, teachers lcanferred with each student’s parents to include
them in their child’s educational journey. Essdrigarnings are communicated each grading period to
help parents understand academic expectationsdér to reach the widest range of families, DWEdsen
weekly newsletters and employs technology suctaeaslfook, e-News, teacher web pages, and Glogs, so
everyone is aware of campus information and events.

Parents and community members have many oppodsnidimake a difference in students’ liVEsY
(Fathers Leading Youth) allows fathers and graméiet to volunteer throughout the school for a day a
present positive male role modeBrandperson’s Dagtrengthens multi-generational bonds between
families and school. Families further encourageestis’ academic progress by attending curriculum
nights (at which babysitting is provided to allovegter participation), along with events sucliraading
RestaurantPoetry and Piesa book character parade, and a science fair.

While DWE believes that academic success is cljtiea believe good citizenship and giving backite t
community are equally importarRead, Deed, and Ruiquires students to perform 26 service projects,

12



to read 26 books, and to run the equivalent of eathan over the course of the year. To benefit the
community, DWE students hold food drives and firte avents, including an art show, music programs,
holiday caroling around the neighborhood, and fijfitade choir appearances at local hospitals.

DWE is fortunate to have the support of local besges that provide rewards to high-achieving stsden
and offer facilities to host social events for fied. These relationships provide a network of swpp
that allows students to achieve.
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PART V - CURRICULUM AND INSTRUCTION 127X3

1. Curriculum:

“Knowing the curriculum forward and backward is iemative in guiding teachers’ instruction to allow
for alignment so there are no gaps in studentsiaay. Curriculum provides teachers with structaned
guidance to enable students to reach the ultima## gf academic success.” Instructional Coach

The Texas State Board of Education has definedcolum — the Texas Essential Knowledge and Skills
or TEKS —for core subjects, health education, pfajsducation, fine arts, technology applicati@rs]
English as a Second Language (ESL). Building orsthte-adopted curriculum, Katy ISD has defined a
scope and sequence for each grading period. DWiBdemimplement the district-adopted academic
curriculum, as well as teach social, emotional, lagldavioral expectations.

Before each grading period, grade-level teamsatile district scope and sequence to develop road
maps that organize objectives and common assessifoentpcoming units of study. To maximize

student learning, objectives are grouped togetilenying teachers to deliver content at a deepatile

and students to make stronger connections. Asw, teachers create common assessments to ensure tha
curriculum, instruction, and assessments are diy@ligned to the TEKS. Teachers and instructional
coaches explore various instructional strategiesdiffierentiation techniques that best meet thelaed
students.

A balanced literacy approach is useddaadingandwriting. In all grade levels, DWE teachers integrate
the critical components of read-alouds, sharedimgaduided reading, independent reading, reading
workshop, and writing workshop to engage everyrleaat his or her academic level.

Math instruction is delivered through problem-solvintyations utilizing the Concrete-Representational-
Abstract (CRA) model to develop a stronger undeditay of math concepts. To build continuity,
teachers employ math academic language and a predallving model that is common to all grade
levels. These practices promote a higher levebghitive thinking.

Hands-on activities, 5-E model lesson design, voleai development, and technology integration are
vital components oécienceinstructional delivery. Process skills and contaet nurtured throughout all
grade levels. Theocial studiesurriculum focuses on essential questions, hrstbfigures, and
vocabulary, a curriculum structure that lends ftselnstructional alignment.

Identified gifted and talentedGT) students participate in Challenge, a pullygneigram. The Challenge
curriculum emphasizes elements of depth and coritpl@dding a layer to the curriculum that
immediately increases rigor and student engagement.

Visual andperforming artsandphysical educationincludinghealth andnutrition, are taught to all
students through a six-day rotation. These teactwrenly teach the district curriculum for thereas,
but also integrate core academic objectives, thogiging students with a well-rounded learning
environment.

Based on the core belief that students must beapedfio become 21st century leadegshnologyis a
major focus. Technology TEKS are embedded intoattadel content areas, not taught independently.
Through this integrated approach to technologyestts and teachers utilize SMART Boards, document
cameras, flip cameras, two computer labs, a mabiteputer lab, and online resources such as Web 2.0
tools, STEMscopeandDiscovery Educatioto maximize student learning in a dynamic fashievery

fifth grader has a mobile learning device so tlaahecan access technology and the Internet batteins
and outside of school.
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In addition to the academic curriculum, DWE hasrsrsocial, emotional, and behavioral expectations.
The Core Essentials curriculum has been adoptezhth social expectations. DWE’s counselor
frequently delivers guidance lessons and meetsguitiance groups to focus on social needs. Teachers
greet their homeroom students at the classroometair day to ensure a positive start for each .child
Campus-wide expectations are posted throughougdheol to remind students of appropriate social
behaviors. Staff members model and practice thelsauiors to reinforce social expectations.

2. Reading/English:

“Now that | am a reader, | can go anywhere | wantist visualize what I'm reading and I'm there!sil
Grade Student

Our student-centered mission allows every studenbpportunity to become a successful, independent
reader. The foundation of DWE's reading instruct®balanced literacy. Pre-kindergarten througth fif
grade teachers provide an enriched curriculum stingiof interactive read-alouds, shared reading,
guided reading, reading workshop, writing workshemg word study. Instructional methods include five
critical components of reading: fluency, compreli@msphonemic awareness, phonics, and vocabulary.
In daily instruction, teachers incorporate wholetgy, small-group, and independent work, which sudppo
the gradual-release model. This form of instructoables students to learn through teacher-modeled
mini-lessons. Students extend their learning withteacher during small-group guided reading and
individual conferencing, and are then given theaspmity to practice independently. These research-
based approaches meet the academic needs ofra#tiea@nd support students at all levels.

The components of balanced literacy provide a fraonk for learning reading comprehension skills.
Teachers use a variety of current resources, imguext connections, questioning, inferring, and
summarizing, to assist with teaching comprehensimtegies. Throughout the year, students aresestes
using running records that measure fluency, acgueaad comprehension, the results of which are used
to help guide reading instruction. This data presithformation to create differentiated lessorexifflle
reading groups, and academic strategy groups.ditiaal, other reading assessments are administered
periodically, giving teachers diagnostic informat@bout each student’s strengths and weaknesses.

DWE has an array of programs and resources to sugipoents who perform below and above grade
level. All students benefit from multi-leveled ctasom libraries and a school-wide leveled literacy
library. Students are able to choose “Just RighakBbaccording to their interests and reading tédi
Struggling readers can receive direct instructiasddal on their needs through before- and after-atcho
tutorials,Imagination Stationand/or ELT sessions targeting phonics, fluenog, @mprehension.
During instructional hours, students receive addal academic support from ESL, Special Education,
and intervention teachers. ELT allows teachergh through fifth grades to re-teach or enriclstas
according to each student’s needs or strengthst@lents benefit from lessons delivered by an on-
campusChallengeteacher, as well as GT-certified classroom teacher

3. Mathematics:

“My son'’s abstract thinking ability and use of cepdts is evident every day beyond his math class. He
currently builds architectural models and takes isanall appliances. He figures out multiple sabuis.
His DWE math teachers taught him to persevere \idoegd with unfamiliar problems.” Parent

DWE's math success is based upon building lifelleagners who can persevere through real-life
situations. In an effort to have all students retheir fullest potential, DWE teachers are flexitligh
instruction, understanding one size does notlfifTélis goal is accomplished through the district-
mandated curriculum, supported by the mastery néeptual understanding, problem solving, and
computational fluency. Formative assessmentgiatalanalysis promote flexibility in the instructad
timeline, driving daily instruction and shaping do@aaps for future learning.
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The cornerstone of DWE'’s achievement is high studegpectations; math is no exception. Students are
provided with a “toolbox” containing a repertoirestrategies that allow them to select which wdr&st
when tackling problem-based tasks. Students argtaotty engaged in meaningful math talk through
verbalization of their reasoning; learning takescplwhen students feel comfortable making mistakes,
attempting new approaches, and interacting witlersth

Through vertical and horizontal collaboration, teers are on the cutting edge of best practices.
Instructional methods continuously evolve to accadate research-based practices such as the CRA
(Concrete-Representational-Abstract) model, 5-E5é8e, Explore, Explain, Elaborate, Evaluate) lesson
plan design, and Singapore model drawing. DWE plew/students the opportunity to become digital
learners by integrating engaging and interacticarielogy such as SMART Boards ardispiration

(virtual manipulatives).

Differentiation is the solution to DWE's “one sidees not fit all” viewpoint, allowing staff to taeg
below- and above-grade-level learners. Differeitiahinges on the math workshop framework, a
philosophy utilizing developmental grouping. Thiegess begins with pre-assessment, the results of
which determine mini-lessons, stations, and tealgiesmall groups. The needs of the individualchil
drive the content of lessons taught to small gro8psdents rotate through stations that focus en th
development, practice, and reinforcement of higeeel problem solving, conceptual understanding, an
computational fluency.

With strong support from classroom teachers, irtetion staff, and administrators, students reaeh th
fullest potential. Special education and ESL teexhee integrated into the general education classr
creating a seamless learning environment for stinggtudents. In addition, students have the
opportunity to experience different teaching stydgsotating through all of their grade-level teah
during Extended Learning Time.

4. Additional Curriculum Area:

“I have learned more about art at DWE than | diggt other schools. When my picture was chosen to be
entered in the Houston Livestock Show and Rodetesion felt proud and | really liked it. Art makese

feel better; when | was little, | used to drawtalke time and now | am really good at it.” 5th Grade
Student

At Winborn, the Visual and Performing Arts (VPA)rdaulum enjoys an environment where the
program is strongly supported by administratioacteers, and community. DWE students thrive in
multiple content areas because of the way in wkiieA teachers promote core-content learning while
integrating VPA-specific objectives into lessons. dresult, a child’'s VPA experience at DWE makes
learning complete, well-rounded, and absolute.

DWE's two music teachers and one art teacher eagewtudents through their entire time on campus.
The standards of the VPA teachers are to neverugivan a child’s fine arts development, to accept a
child’s creativity without reservation, and to ¢udtte talent based on individual skill level. Teach
emphasizeuality overquantityof product, and seek opportunities for studentzaiticipate in juried
competitions, district- and campus-hosted art shawd music performances throughout the year. The
music teachers have mirror-image lesson plans,maixig students’ time.

By working together and discussing best practiogeach students who struggle in any area at school
VPA teachers develop a positive environment in Widicildren can bloom. VPA teachers constantly
discuss student progress and how the VPA curricaiambe most useful.

VPA is connected to and embedded in core areasesoarce that not only reinforces teaching, bea al
provides hands-on, student-engaged learning. Meaihers incorporate essential skills and knowledge
into lessons in a variety of ways: tying in majgstarical events from social studies with folk serigpm
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the time period; teaching the science of vibratiad pitch with a “lab” of instruments; reinforcisgatial
reasoning by reading melodies on a music staff;mestering reading fluency by performing poetrglan
songs in class. In art, students are exposeddorieghat include historical events, biographies,
percentages, physical and chemical propertiesoptiop, pattern, observation, application, createmd
problem-solving strategies.

In addition, extracurricular music groups, inclugliaa choir and hand chime choir, are offered based o
student interest. DWE's choir consistently pladesisnts in the District Honor Choir.

5. Instructional M ethods:

“All children learn differently. Our job is to fige out the learning styles of the students and riezn at
their instructional levels. If even one studemda$ successful, then we have failed.” Teacher

Capitalizing on excellent instructional deliveryséhe foundation for curriculum comprehension and
deep understanding, thus minimizing achievemens. gaVE teachers are dedicated to using best
practices to meet students on their initial abikityels and grow them to their fullest potential.

Teachers and instructional coaches collaboratpyty alata, gathered both informally and formalty, t
guide instruction. Through differentiating instractal strategies and utilizing a variety of acted,
teachers can not only engage students throughovaaening styles, but also adjust and compact
curriculum and accelerate learning. To accompliéy DWE uses a campus-wide balanced literacy
approach where teachers form need-based guidemgesad strategy groups of no more than six
students. Similarly, teachers work with math srgadups to reach all students through tiered awavit
Technology integration in the classroom offers bantvenue of differentiated instruction. SMART
Boards allow children to expand their learning, le'Web 2.0 tools, such &imodoandGlogster
promote learning through individual choice, cregtsudent ownership.

DWE is an inclusion campus where special educai@hESL students receive instruction in the general
education classroom. Special education and EShésaavork in classrooms in a co-teach environment,
providing special-needs students with the sameaditunal opportunities as regular education students
Front Row systems, speakers, and microphones aratewin every classroom to amplify teacher and
student voices, supporting all students includiegring-impaired and those with attention concerns.

Response to Intervention (RTI) identifies strugglstudents. RTI data aids academic support teathers
form groups of at-risk students who are pulledajihe classroom daily to receive additional regdind
math instruction. These groups are frequently aelflydbased on data every grading period.

Challenge a pull-out model, serves identified gifted an@mted students. Units of study take students’
levels of thinking deeper by using a product-basggaroach to learning. Students show their unique
learning styles through the use of technology atdrais weekly program nurtures gifted students’
socialization, providing them with opportunitiesdiscuss topics with peers of a similar acadeniibea

6. Professional Development:

“The professional development opportunities offeie®WE staff always keep me abreast of the latest
and most innovative practices in education. At esession, | am able to reflect on my teaching and
learning as an educator, as well as to collabonatth other professionals in my field. These
opportunities increase my ability to scaffold higkiels of thinking in my classroom and expand #zth

at which the curriculum is covered. Stale and ietif/e practices do not reflect the culture of sahool;
my students experience the very best in educaéoause DWE affords opportunities for growth and the
implementation of best practices through profesalidievelopment.” Teacher
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The needs of DWE students are ever-changing, aralresult, the staff must constantly sharpen its
instructional tools with professional developmelidraed with state academic standards. To furthisr th
goal, Katy ISD has implemented a new, instructiaaach professional-development model at the
campus level, making just-in-time learning the ®éor DWE. This deep alignment of professional
development to state standards incorporates a fotdata analysis for each student, differentiated
instructional delivery, and digital learning thategrates technology and 21st Century skills.

Instructional coaches partner with teachers andrasirators to facilitate a professional learning
community that fosters productive conversationsureigg instructional strategies, modeling lessons,
analyzing student work, common assessments, coflibo, action research, and technology integration
and provides feedback, accountability and suppdiiborn’s leadership team stays current in resgect
instructional practices and technologies that sttpgassroom instruction, resulting in disseminatod

the latest developments and research-based statbgoughout the campus.

Four days a week, a professional development cotédBDR) time is built into the master scheduldsTh
structure allows for a common time that promotes déscussions and professional growth. Instruation
coaches deliver professional development trainumgnd PDR, as well as whole-campus training during
faculty meetings and on professional developmewys dat aside on the school calendar.

In addition, outside experts on various technolegivide professional development for teachersrbef
during, and after schodELAD training which focuses on English Language Learner insomal
strategies and classroom management techniquessamt campus monthly during teacher planning
times. These campus sessions create a readilybMadpportunity for all teachers. In addition to
campus-based trainings, teachers participate iisesthat are aligned with the campus vision aagch
Lucy Calkins Singapore MathCreating Independence through Student-ownede§isstCRISS)
Teaching Poetryand others.

7. School Leadership:

“Winborn Elementary is blessed with a principal wdlisplays strong, innovative, and nurturing
leadership, and is dedicated to doing whateveakes to lead students and staff to maximum sucgass.
consistently monitors instruction by visiting classms, facilitates collaborative data review, hisd
retains quality faculty and staff, communicateshautically with parents, and maintains a safe sthoo
environment. She is a role model and master eduedto is dedicated to meeting the needs of each
student and teacher. Innovation with technology predessional learning community strategies
exemplifies this confident risk-taker. “ Katy IS[PeA Assistant Superintendent

The leadership philosophy of Winborn Elementanpisreate a professional learning community where
all children reach their maximum learning potenitish safe and supportive environment.

DWE's success is knitted together by the leadershthe principal, who has served in various
administrative roles. As a result of this contigufrequent walkthroughs, meaningful conversati@amsl
data analysis, she knows the staff well, individuahd collectively, allowing her to cultivate a
distributed leadership model.

The principal’s administrative team is comprise@nfassistant principal, counselor, instructiorzasdon,
and two instructional coaches. The assistant gral@upports the principal, oversees various acedem
programs, and handles discipline. The counsela@rozgs testing and provides student support. The
instructional liaison monitors academic and behaidata and creates intervention plans with
teachers. Instructional coaches focus on staffldpu@ent, data analysis, and curriculum.

This administrative team works with vertical anddg-level teams to create a cohesive vision for
meeting campus goals. Vertical teams align cumiicuind teaching strategies, sharing this informatio
with grade-level teams to promote continuity asletis advance. Teachers attend weekly grade-level
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PDR meetings to analyze data, share best practinds;ollaborate to determine students’ current
needs. During team planning, teachers utilize P& mation to design lessons that address students’
needs and campus goals.

Winborn’'s leadershimspires students to take ownership of their legynvhile beingsupported by a
cohesive, child-centered cultuteis a school where staff members are lead tsistently and without
gualification:

- discover and celebrate the potential of each child.
- share ownership in student success.

- differentiate instruction based on best practices.

- apply data to address individual needs.

e provide seamless intervention and enrichment.

- create high expectations, while giving studentsetmronment and the tools to succeed.

These attributes make Winborn Elementary the s&singossible candidate for National Blue Ribbon
designation.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: {Test: TAKS
Edition/Publication Year: Current Testing Year: 2(2010,2009,2008,20 Publisher: Pearson
2010-2011| 2009-201C | 2008-200¢ ' 2007-2008 2006-2007

Testing Month Apr Apr Apr Apr Apr
SCHOOL SCORES

%Met Standard plus %Commended 100 98 98 99 97
%Commended 54 55 60 57 58
Number of students tested 111 120 151 146 115
Percent of total students tested 93 95 96 95 3 9
Number of students alternatively asse: 7 6 7 7 8
Percent of students alternatively assessed 6 5 4 5 7
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

%Met Standard plus %Commended 100 100 94 97 97
%Commended 52 48 44 64 50
Number of students tested 46 48 48 36 34
2. African American Students

%Met Standard plus %Commended 100 95 100
%Commended 50 40 33

Number of students tested 14 7 20 15 9
3. Hispanic or Latino Students

%Met Standard plus %Commended 100 98 98 7 95
%Commended 52 50 57 62 51
Number of students tested 44 46 42 39 37
4. Special Education Students

%Met Standard plus %Commended 100 92 82 90 92
%Commended 30 42 36 30 42
Number of students tested 10 12 11 10 12
5. English Language L ear ner Students

%Met Standard plus %Commended 100 100
%Commended 15 64

Number of students tested 8 13 9 11 8
6. White Students

%Met Standard plus %Commended 100 98 99 99 100
%Commended 57 61 65 56 66
Number of students tested 46 62 79 87 65
NOTES:
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: {Test: TAKS
Edition/Publication Year: Current Testing Year: 2(2010,2009,2008,20i Publisher: Pearson

2010-2011 2009-2010 2008-2009 2007-2008 20@5-20
Testing Month Apr Apr Apr Apr Apr
SCHOOL SCORES
%Met Standard plus %Commended 929 99 97 99 100
%Commended 72 75 59 52 56
Number of students tested 111 118 148 143 114
Percent of total students tested 93 94 95 92 2 9
Number of students alternatively assessed 7 8 6 11 9
Percent of students alternatively assessed 6 6 4 7 7
SUBGROUP SCORES
1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students
%Met Standard plus %Commended 100 100 91 97 0 10
%Commended 70 74 48 50 47
Number of students tested 46 47 46 36 34
2. African American Students
%Met Standard plus %Commended 100 94 100 100
%Commended 79 28 40 22
Number of students tested 14 7 18 15 9
3. Hispanic or Latino Students
%Met Standard plus %Commended 98 98 95 100 100
%Commended 70 69 66 44 43
Number of students tested 44 45 41 39 37
4. Special Education Students
%Met Standard plus %Commended 100 90 100
%Commended 60 30 55
Number of students tested 10 10 9 6 11
5. English Language L ear ner Students
%Met Standard plus %Commended 100 80 100
%Commended 38 30 20
Number of students tested 8 13 10 10 8
6. White Students
%Met Standard plus %Commended 100 100 97 99 0 10
%Commended 67 79 63 58 67
Number of students tested 46 61 79 84 64
NOTES:

Number of students alternatively assessed is grewea 10 in 2007-08 due to the number of lifeisistudents who needed this
form of testing.

12TX3

21



STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: ¢« Test: TAKS
Edition/Publication Year: Current Testing Year: 202010, 2009, 2008, 20 Publisher: Pearson

2010-2011 2009-2010 2008-2009 2007-2008 20@5-20
Testing Month Apr Apr Apr Apr Apr
SCHOOL SCORES
%Met Standard plue %Commended 98 98 98 94 98
%Commended 58 49 54 52 58
Number of students tested 115 150 131 114 13C
Percent of total students tested 91 94 96 98 2 9
Number of students alternatively assessed 12 10 6 2 11
Percent of students alternatively assessed 9 6 4 2 8
SUBGROUP SCORES
1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students
%Met Standard plue %Commended 96 97 91 82 94
%Commended 48 44 46 32 58
Number of students tested 50 59 35 34 36
2. African American Students
%Met Standard plue %Commended 91 100 94 92
%Commended 18 67 56 54
Number of students tested 11 21 18 9 13
3. Hispanic or Latino Students
%Met Standard plue %Commended 98 96 94 97 97
%Commended 60 34 45 46 49
Number of students tested 42 47 33 39 37
4. Special Education Students
%Met Standard plue %Commended 83 71 83
%Commended 8 14 50
Number of students tested 8 12 7 14 12
5. English Language L ear ner Students
%Met Standard plue %Commended 90
%Commended 30
Number of students tested 6 8 7 8 10
6. White Students
%Met Standard plue %Commended 100 99 100 90 99
%Commended 64 49 55 59 62
Number of students tested 58 71 75 61 77
NOTES:

Number of students alternatively assessed is grea 10 in 2007, 2010, and 2011 testing yeartdulee number of life-skills
students who needed this form of testing.

12TX3
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STATE CRITERION-REFERENCED TESTS

Subject: Reading

Testing Month

SCHOOL SCORES

%Met Standard plus %Commended
%Commended

Number of students tested

Percent of total students tested

Number of students alternatively assessed
Percent of students alternatively assessed

SUBGROUP SCORES

2010-2011
Apr

97

45
115
91

12

2009-2010
Apr

95
34
149
93
10

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

%Met Standard plus %Commended
%Commended

Number of students tested

2. African American Students

%Met Standard plus %Commended
%Commended

Number of students tested

3. Hispanic or Latino Students
%Met Standard plus %Commended
%Commended

Number of students tested

4. Special Education Students

%Met Standard plus %Commended
%Commended

Number of students tested

5. English Language L ear ner Students
%Met Standard plus %Commended
%Commended

Number of students tested

6. White Students

%Met Standard plus %Commended
%Commended

Number of students tested

NOTES:

96
42
50

91
45
11

95
36
42

100
55
58

95
24
58

100
30
20

96

40

a7

58

12

93
34
71

Grade: ¢ Test: TAKS
Edition/Publication Year: Current Testing Year: 2(2010,2009,2008,20i Publisher: Pearson

2008-2009
Apr

94

43
129
94

91
29
35

94
50
18

97
33
33

92
42
73

2007-2008
Apr

93

43
114
98

91
24
34

97
38
39

64

14

90
46
61

20@5-20
Apr

95
38
13C
2 9
10

91
29
35

100
54
13

89
28
36

77
15
13

96
38
78

Number of students alternatively assessed is grewa 10 in 2007, 2010, and 2011 testing yeartdulee number of life-skills

students who needed this form of testing.

12TX3
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: ! Test: TAKS
Edition/Publication Year: Current Testing Year:2(10,2009,2008,20( Publisher: Pearson

2010-2011 2009-2010 2008-2009 2007-2008 20@5-20
Testing Month Apr Apr Apr Apr Apr
SCHOOL SCORES
%Met Standard plus %Commended 929 98 97 99 99
%Commended 59 69 75 70 74
Number of students tested 138 125 117 131 142
Percent of total students tested 89 98 95 94 3 9
Number of students alternatively assessed 16 3 6 9 10
Percent of students alternatively assessed 10 2 5 6 7
SUBGROUP SCORES
1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students
%Met Standard plus %Commended 98 97 97 100 97
%Commended 44 58 63 68 66
Number of students tested 61 36 32 37 35
2. African American Students
%Met Standard plus %Commended 100 100 100 100 94
%Commended 35 36 50 70 53
Number of students tested 17 14 10 10 17
3. Hispanic or Latino Students
%Met Standard plus %Commended 98 100 93 98 100
%Commended 59 70 73 60 70
Number of students tested 46 40 45 40 37
4. Special Education Students
%Met Standard plus %Commended 100 100
%Commended 60 45
Number of students tested 7 10 7 11 6
5. English Language L ear ner Students
%Met Standard plus %Commended 100 100 100 75 00 1
%Commended 0 100 100 25 100
Number of students tested 1 1 1 4 2
6. White Students
%Met Standard plus %Commended 100 97 100 10C 00 1
%Commended 67 73 81 74 80
Number of students tested 64 67 57 78 83
NOTES:

Number of students alternatively assessed is grewea 10 in 2007 and 2011 testing year due tatimeber of life-skills
students who needed this form of testing.

12TX3
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: !Test: TAKS
Edition/Publication Year: Current Testing Year: 202010, 2009, 2008, 200Publisher: Pearson

2010-2011 2009-2010 2008-2009 2007-2008 20@5-20

Testing Month Apr Apr Apr Apr Apr
SCHOOL SCORES

%Met Standard plus %Commended 98 98 97 98 100
%Commended 47 50 50 47 41
Number of students tested 140 123 118 124 14C
Percent of total students tested 90 96 97 89 2 9
Number of students alternatively assessed 14 5 4 14 11
Percent of students alternatively assessed 9 4 3 10 7
SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

%Met Standard plus %Commended 97 97 97 94 100
%Commended 39 43 32 36 25
Number of students tested 62 35 34 36 32
2. African American Students

%Met Standard plus %Commended 100 100 90 10C 00 1
%Commended a7 54 30 50 25
Number of students tested 17 13 10 10 16
3. Hispanic or Latino Students

%Met Standard plus %Commended 98 95 100 92 100
%Commended 57 35 53 29 36
Number of students tested 46 40 45 38 36

4. Special Education Students

%Met Standard plus %Commended

%Commended

Number of students tested 9 8 9 6 5
5. English Language L ear ner Students

%Met Standard plus %Commended

%Commended

Number of students tested 1 1 1 2 2
6. White Students

%Met Standard plus %Commended 97 100 97 100 0 10
%Commended 42 58 52 55 47
Number of students tested 66 66 58 73 83
NOTES:

Number of students alternatively assessed is grewa 10 in 2007, 2008, and 2011 testing yeartdulee number of life-skills
students who needed this form of testing.

12TX3
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month
SCHOOL SCORES

%Met Standard plus %Commended 98 98 97
%Commended 57 57 62
Number of students tested 364 395 399
Percent of total students tested 91 95 95
Number of students alternatively asse: 35 19 19
Percent of students alternatively assessed 8 4 4
SUBGROUP SCORES
1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
%Met Standard plus %Commended 97 98 93
%Commended 47 48 49
Number of students tested 157 143 115
2. African American Students
%Met Standard plus %Commended 97 100 95
%Commended 35 50 48
Number of students tested 42 42 48
3. Hispanic or Latino Students
%Met Standard plus %Commended 98 97 95
%Commended 56 50 59
Number of students tested 132 133 120
4. Special Education Students
%Met Standard plus %Commended 100 91 92
%Commended 40 35 23
Number of students tested 25 34 25
5. English Language L ear ner Students
%Met Standard plus %Commended 100 95 100
%Commended 39 27 41
Number of students tested 15 22 17
6.
%Met Standard plus %Commended 100 98 99
%Commended 63 60 65
Number of students tested 168 200 211
NOTES:

12TX3

97
59
391
95
18

o)
O

55

100
40
34

97
56
118

85
28
35

52
23

96
63
226

98
63
387
2 9
29

58
105

89
48
39

97
56
111

90
43
30

30

20

99

69
225
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month
SCHOOL SCORES

%Met Standard plus %Commended 97 97 96
%Commended 53 51 51
Number of students tested 366 390 395
Percent of total students tested 91 94 95
Number of students alternatively asse: 33 23 16
Percent of students alternatively assessed 8 5 3
SUBGROUP SCORES
1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
%Met Standard plus %Commended 97 97 92
%Commended 48 45 37
Number of students tested 158 140 115
2. African American Students
%Met Standard plus %Commended 97 100 93
%Commended 57 a7 37
Number of students tested 42 40 46
3. Hispanic or Latino Students
%Met Standard plus %Commended 97 96 97
%Commended 54 48 51
Number of students tested 132 132 119
4. Special Education Students
%Met Standard plus %Commended 96 79 83
%Commended 44 20 24
Number of students tested 27 30 24
5. English Language L ear ner Students
%Met Standard plus %Commended 86 100 88
%Commended 33 36 27
Number of students tested 15 22 18
6.
%Met Standard plus %Commended 98 97 95
%Commended 53 55 52
Number of students tested 170 198 210
NOTES:
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