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In order to move forward with State and local reforms designed to improve academic achievement and increase the quality of instruction for all students in a manner that was not originally contemplated by the No Child Left Behind Act of 2001 (NCLB), a State educational agency (SEA) may request flexibility, on its own behalf and on behalf of its local educational agencies (LEAs), through waivers of certain provisions of the Elementary and Secondary Education Act of 1965 (ESEA) and their associated regulatory, administrative, and reporting requirements (ESEA flexibility).  However, an SEA that receives ESEA flexibility must comply with all statutory and regulatory provisions that are not waived.  For example, an SEA must calculate a four-year adjusted cohort graduation rate, as set forth in 34 C.F.R. § 200.19(b), and disaggregate that rate for reporting.  Similarly, an SEA must use an “n-size” that ensures, to the maximum extent practicable, that all student subgroups are included in accountability determinations, in accordance with 34 C.F.R. § 200.7(a)(2)(i)(B).  Furthermore, an SEA may continue to use technical measures, such as confidence intervals, to the extent they are relevant to the SEA’s ESEA flexibility request.  This accountability addendum replaces a State’s accountability workbook under NCLB and, together, an SEA’s approved ESEA flexibility request and this accountability addendum contain the elements of the State’s system of differentiated recognition, accountability and support. 
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Instructions to the SEA:  Please provide the requested information in the “State Response” column in the table below.  Please provide the information in sufficient detail to fully explain your response.  Also, please indicate whether the information provided is the same as that in your State accountability workbook under NCLB or reflects a change.  Note that these instructions, the “change” column, and the “ED Comments” column of the table will be removed in the version of this document that is posted on ED’s website.

	Subject and Question
	State Response

	Annual Measurable Objectives (AMOs)

	Please attach the State’s AMOs for reading/language arts and mathematics for the all students group and each individual subgroup.  If the State has different AMOs for each school or LEA, attach the State-level AMOs and provide a link to a page on the SEA’s web site where the LEA and school level AMOs are available.


	The Connecticut State Department of Education (CSDE) provides each school with AMOs in reading, mathematics, writing and science for the ‘all students’ group, each of the state’s five traditionally underperforming subgroups and the ‘high needs’ group, which is comprised of students with disabilities, English language learners and students eligible for free or reduced-price lunch.  Each school’s baseline School Performance Index (SPI), which is an average of student achievement between 2009-10 and 2011-12, is used to set AMOs.

The Connecticut Performance Index (CPI), the District Performance Index (DPI), and the SPI are calculated by awarding credit based on performance level attainment on the state assessments.  Conversion charts (performance level to credit awarded) are included in Tables 1 and 2 of the Appendix.

Performance in reading, writing, mathematics and science will be reported and measured against AMOs annually for all ESEA subgroups.
See Tables 3 and 4 for CPI (Connecticut Performance Index or statewide average) targets (i.e., AMOs) for reading/language arts and mathematics for the all students group (labeled “overall”) and each individual subgroup.

School-level AMOs by subject and subgroup can be viewed at: https://state2.measinc.com/ct/micpi/#home 

	Annual Measurable Achievement Objective 3 (AMAO 3) under Title III

	Please affirm that the State determines whether an LEA that receives funds under Title III of the ESEA meets AMAO 3 (ESEA section 3122(a)(3)(A)(iii)) based on either of the following:

· Whether the subgroup of English Learners has made adequate yearly progress (AYP) under ESEA section 1111(b)(2)(B); or

· If the State has received a waiver of making AYP determinations, whether the subgroup of English Learners has met or exceeded each of the following:

· Its AMOs in reading/language arts and mathematics.

· 95 percent participation on the State’s assessments in reading/language arts and mathematics.

· The State’s goal or annual targets for graduation rate if the LEA includes one or more high schools.

	The CSDE determined whether or not LEAs met AMAO 3 in 2011-12 based on whether the subgroup of English language learners (ELLs) made adequate year progress.    In 2012-13, the CSDE will determine whether LEAs met AMAO3 by identifying whether the ELL subgroup in every LEA has met or exceeded each of the following:

· DPI subgroup targets in reading/language arts and mathematics;

· 95 percent participation rate on the statewide reading/language arts and mathematics assessments; and

· In LEAs with one or more high schools, ELL subgroup graduation rate targets. 

	Subgroup Accountability
	
	
	

	What subgroups, including any combined subgroups, as applicable, does the State use for accountability purposes, including measuring performance against AMOs, identifying priority, focus, and reward schools, and differentiating among other Title I schools?  If using one or more combined subgroups, the State should identify what students comprise each combined subgroup.


	In addition to the ‘all students’ group, the CSDE breaks out the following subgroups for accountability purposes: 1) students with disabilities, 2) English language learners, 3) Black students, 4) Hispanic students and 5) students who are eligible for free or reduced price lunch.

To identify Focus Schools, the CSDE created a ‘High Needs’ subgroup, which included students with disabilities, English language learners and students eligible for free or reduced price lunch.  A minimum SPI was calculated for every non-Priority, Title I elementary/ middle school by selecting the lowest value among each school’s High Needs, Black and Hispanic indexes (using 2011 state assessment data).  Black and Hispanic indexes were included as well to ensure that race and ethnic achievement gaps were not ignored.  Schools with the lowest performing subgroups were selected such that the total number of elementary/ middle and high schools classified as Focus equaled 10 percent of Title I schools in the state.



	State Accountability System Includes All Schools and Districts
	
	

	What is the State’s definition of a local educational agency (LEA)?


	Connecticut’s LEAs are not defined in statute.  Districts can be run by a city or town, a group of cities/towns, the State, or some other entity as approved by the Connecticut State Board of Education.  Connecticut’s districts are categorized in the following way:

11 — Public Elementary and Secondary Schools Districts
12 — Regional School Districts

13 — Public Charter Schools

14 — Regional Educational Service Centers

15 — State Agencies and Institutions

16 — Connecticut Technical High School System

22 — Endowed and Incorporated Academies

	What is the State’s definition of a public school?  Please provide definitions for elementary school, middle school, and secondary school, as applicable.


	While there is no statutory definition of a school, the CSDE has offered the following guidance to districts to determine whether an instructional program should be considered a school:

· Is housed in an identifiable facility
· Has students enrolled for the full school year
· Has a faculty assigned to the facility
· Is run by a certified administrator who does not report to another school’s administrator
· Provides a completely separate and self-contained learning experience
· If serving grade 12, grants diplomas
· Complies with all appropriate state statutes (e.g., operates for 180 days and offers 900 hours of instruction)

Middle schools typically include grades 7, 8 or 9 BUT not less than grade 4 or not higher than grade 9 in grade range.  A school that enrolls just grade 7 or 8 is considered a middle school.  High schools serving grade 12 must grant diplomas.

	How does the State define a small school? 
	The State does not define a small school. However, since CSDE employs a minimum n of 20 when publicly reporting student performance, the operational definition of a small school is one with fewer than 20 students enrolled in tested grades. 

	How does the State include small schools in its accountability system?
	The State includes all schools within each of the seven district types in the accountability system.  While we do not publicly report the performance of schools with fewer than 20 students, these schools are classified within Connecticut’s classification system (Excelling, Progressing, Transitioning, and Review). 

	How does the State define a new school? 
	A Superintendent must submit a School Status Report form to the CSDE for the Department to recognize and issue a facility code for any new school.  New schools do not include schools that have changed location or name or modified the grades served.

	How does the State include new schools, schools that split or merge grades (e.g., because of overpopulation or court rulings), and schools that otherwise change configuration in its accountability system? 
	New schools and schools for which configurations have changed are included in the accountability system much like all other schools.  Calculations are performed including students for whom each school is accountable.  Results of these calculations are applied to the state’s school classification system.  Since SPI change, one of the conjunctive factors considered when classifying, cannot be derived for new schools, the CSDE will assign each of these schools a ‘provisional’ classification in lieu of no classification (i.e., classify using all remaining factors).



	How does the State include schools that have no grades assessed (e.g., K-2 schools) in its accountability system?


	There are approximately 50 schools in Connecticut that do not have any grades assessed using the Connecticut Mastery Test (CMT) or the Connecticut Academic Performance Test (CAPT).  For accountability purposes, the CSDE applies school classification rules to district-level data and applies the appropriate classification status (Excelling, Progressing, Transitioning or Review) to the primary school with no tested grades For divided high schools (i.e., 9 - 10 in one and 11- 12 in another), the school classification for the portion with the tested grade will be applied to the other. 

	How does the State include alternative schools in its accountability system?  Consistent with State law, alternative schools include, but are not limited to:

· State schools for deaf and blind,

· Juvenile institutions,

· Alternative high schools, and

· Alternative schools for special education students.

If the State includes categories of alternative schools in its accountability system in different ways, please provide a separate explanation for each category of school.


	Alternative schools with state assigned school codes are treated like all other public schools within the State for accountability purposes.  Student performance in all other alternative programs are reported back to their respective districts (i.e., they contribute to the District Performance Index), but do not receive individual School Performance Indexes.

	How does the State include charter schools, including charter schools that are part of an LEA and charter schools that are their own LEA, in its accountability system?
	Each charter school is considered its own LEA and is treated in the same way as all other public schools for the purposes of accountability.

	State Accountability System Includes All Students
	
	

	What are the State’s policies and procedures to ensure that all students are included in its assessment and accountability systems?


	Section 10-14n of the Connecticut General Statutes requires all students in public schools in Grades 3-8 and 10 to participate in the state assessments. Alternate assessments are provided for a small percentage of special education students who are not able to take the state census test even with accommodations. Make-up sessions are required for students absent from school on scheduled testing dates. Alternate assessments results are included in the grade level accountability calculations.

LEP students, during their first 12 months of enrollment in a U.S. school, must take the state English proficiency test, the mathematics assessment, and the science assessment in Grades 5, 8 and 10.  Newly arrived LEP students MAY participate in the reading and writing portions of the state assessment as well.  Such students’ scores shall not be included in the accountability determinations for any subject.  These students are counted toward meeting the 95% participation requirement.

All other LEP students are expected to participate in the standard assessments with accommodations, if necessary, and are included in accountability calculations.

Students who have been deemed to have a significant medical emergency will be omitted from the participation rate calculations and the index calculations (see Attachment 1 in the Appendix for Connecticut’s medical emergency criteria).  

	How does the State define “full academic year”? 
	For purposes of the school and district accountability system, a student is considered to be enrolled in a school for a full year if he/she is enrolled as of October 1 of any school year and remains enrolled at that school up to and including the dates of the CMT/ CAPT test administration in the spring of that school year. 

	How does the State determine which students have attended the same public school and/or LEA for a full academic year?


	Through the Public School Information System (PSIS), the CSDE collects individual student data from local districts.  The PSIS data are used to determine where students are enrolled and for what time period.  Districts are required to report student enrollment as of October 1 and at two other times: January and the last day of school.  Additionally, when a student moves from one school to another or from one district to another there is an exit and entry data submission requirement built into PSIS registration.

For the purpose of school accountability, the scores of all students attending the same school for one academic year will be included in the school’s calculations.  For the purpose of district accountability, the scores of all students within a district for one academic year will be included in the district’s calculations.  All public school students within the State are included in the State’s calculations. 

	To which accountability indicators does the State apply the definition of full academic year?  
	Full academic year is applied to performance calculations (i.e., index scores), but it is not applied to participation rates.  Schools are accountable for the participation of all of their students in the state assessment regardless of whether the students have been enrolled for a full academic year. 

	What are the procedures the State uses to ensure that mobile students, including students who transfer within an LEA or between LEAs, are included at the appropriate level (school, LEA, and State) of the accountability system? 
	The CSDE uses multiple PSIS collections to track every public school student and then verify where a student was during the testing window using other State data collections.

	Does the State include in accountability determinations the proficient and advanced scores of students with the most significant cognitive disabilities on assessments based on alternate academic achievement standards?  If so, does the State limit the number of those scores at the LEA and State levels, separately, so that the number of proficient and advanced scores included in the determinations does not exceed 1.0 percent of all students in the grades assessed? 
	Yes, student performance on the CMT/ CAPT Skills Checklist is included in appropriate school and district performance and participation calculations.  Schools with students who score at the ‘independent’ level on the CMT/ CAPT Skills Checklist receive full credit (1.00) in index calculations.  Students who score at the ‘proficient’ level receive 0.50 and those who score at the ‘basic’ level receive no credit (0).  For the purpose of accountability calculations at the LEA or state levels, the number of students who score at the ‘independent’ level on the CMT/CAPT Skills Checklist must not exceed 1 percent of all students in the grades tested at the LEA or state level.  When a district exceeds the 1 percent cap, the CSDE checks the percentage of students scoring at the ‘goal’ level on the alternate assessment based on modified achievement standards (MAS) to ensure that the combination does not exceed the 3 percent cap.  If the combined percentage of students who score independent on the CMT/CAPT Skills Checklist and the percentage of students who score at the ‘goal’ level on the MAS exceeds 3 percent of all students in the grades tested at the LEA or state level, the scores of students who exceed the 1 percent cap in the index calculations at the LEA or state level are recoded as ‘basic,’ impacting school-level index scores.


	If the State provides an alternate assessment based on modified academic achievement standards, does the State include in accountability determinations the proficient and advanced scores of students with disabilities who take that assessment?  If so, does the State limit the number of those scores at the LEA and State levels, separately, so that the number of proficient and advanced scores included in the determinations does not exceed 2.0 percent of all students in the grades assessed?


	Yes, student performance on the Modified Assessment System (MAS) is included in appropriate school and district performance and participation calculations.  Schools with students who score at the ‘goal’ level on the MAS mathematics or reading tests receive full credit (1.00) in index calculations.  Students who score at the ‘proficient’ level receive 0.50 and those who score at the ‘basic’ level receive no credit (0).  For the purpose of accountability calculations at the LEA or state levels, the number of students who score at the ‘goal’ level and above on the MAS must not exceed 2 percent of all students in the grades tested at the LEA or state level.  When a district exceeds the 2 percent cap, the CSDE checks the percentage of students scoring at the ‘independent’ level on the CMT/CAPT Skills Checklist.  If the combined percentage of students who score ‘goal’ on the MAS and percentage of students who score ‘independent’ on the CMT/CAPT Skills Checklist exceeds 3 percent of all students in the grades tested at the LEA or state level, the scores of students who exceed the 2 percent cap in the index calculations at the LEA or state level are recoded as ‘basic’.

Students who take MAS for mathematics and/ or reading take the standard science and writing assessments since modified versions are not available.  While participation in the standard assessments counts toward participation calculations at the school (as appropriate) and district level, performance on the standard science and writing assessments is not included in performance calculations. 

	What is the State process if an LEA or the State exceeds either the 1.0 or 2.0 percent proficiency cap?


	With the approval of the state’s flexibility request, Connecticut applies the cap to the ‘goal’ level for MAS and the ‘independent’ level for the Skills Checklist.  The initial limit is that no more than 3 percent of students at the district level can score at the ‘goal’/ ‘independent’ level on the MAS and Skills Checklist combined.  When an overage occurs, the number of tests in excess of 3 percent on the MAS and Skills Checklist are changed from a subject individual performance index of 1.00 to a subject individual performance index of 0 in ascending order of SASID, the unique student identifier.  The ‘3 percent rule’ applies to mathematics and reading.  There is no MAS for writing or science.  The ‘1 percent rule’ for Skills Checklist is applied for writing (communication subtest) and science on the Skills Checklist.  Each MAS and Skills Checklist test taker is counted toward participation.  The achievement scores for each valid Skills Checklist test are counted toward a School Performance Index (SPI), a District Performance Index (DPI) and the Connecticut Performance Index (CPI). The achievement scores for each valid mathematics and reading MAS test are counted toward the SPI, DPI and CPI.  If a student who participated on MAS took the standard writing or the standard S\science test, they are counted for participation, but because there is not opportunity to take a modified writing or modified science test, the scores on these standard versions of these tests are not counted in the achievement calculation. 

	What are the State’s policies and procedures to ensure that students with disabilities and English Learners are provided appropriate accommodations?  In addition, please provide a link to a page on the SEA’s web site where the State’s accommodations manuals or test administration manuals may be found.


	The CSDE annually issues Assessment Guidelines, which schools use to identify allowable CMT/CAPT accommodations and to understand how to implement allowable accommodations while not changing the construct being measured.  The 2012-13 edition of the Assessment Guidelines can be accessed here: http://www.sde.ct.gov/sde/lib/sde/pdf/student_assessment/special_education/assessmentguidelines2012-13.pdf 

Every student with disabilities has an Individualized Education Program (IEP) or 504 plan.  Page 9 of the IEP form (http://www.sde.ct.gov/sde/lib/sde/PDF/DEPS/Special/ED620.pdf)

Requires the Planning and Placement Team (PPT) to address specifically the accommodations necessary for the student to access the state assessments.  Page 9 states that the PPT must complete as appropriate a CMT accommodations worksheet (http://www.sde.ct.gov/sde/lib/sde/pdf/student_assessment/special_education/accommodations_form_cmt_2013.pdf) or a CAPT accommodations worksheet (http://www.sde.ct.gov/sde/lib/sde/pdf/student_assessment/special_education/accommodations_form_capt_2013.pdf).  The completed form must be provided to the district test coordinator for required registration on the CSDE CMT/CAPT Accommodations Data Collection website. 
Section B of the Assessment Guidelines, last updated in 2011-12, provides support for administrators and teachers on the selection of accommodations specific to the needs of English Language Learners. Section B can be found here: http://www.sde.ct.gov/sde/lib/sde/pdf/student_assessment/special_education/ct_ell_assessment_guidelines_2011-2012.pdf

	Does the State include, for up to two accountability determination cycles, the scores of former students with disabilities in making accountability determinations for the subgroup of students with disabilities?  If so, how? 
	Yes, the CSDE includes, for two accountability cycles, the scores of students who were formerly identified as students with disabilities but have changed status and are not receiving special education services when calculating subgroup index scores for the students with disabilities subgroup.  Through the comparison of annual CMT files, the CSDE is able to track every student’s program status year to year.  Before calculating index scores for the students with disabilities subgroup, every student’s program status is checked against CMT files from the two previous years. 

	Does the State count recently arrived English Learners as having participated in the State assessments for purposes of meeting the 95 percent participation requirement if they take (a) either an English language proficiency assessment or the State’s reading/language arts assessment; and (b) the State’s mathematics assessments? 
	Yes, the CSDE counts recently-arrived English language learners as participants in the state reading assessments because they are required to take the English language proficiency assessment.  All English language learners regardless of time in U.S. schools are required to participate in the mathematics and science assessments.



	Does the State exempt a recently arrived English Learner from one administration of the State’s reading/language arts assessment? 
	Yes, any ELL student enrolled in a U.S. school for fewer than 12 calendar months when the testing window begins MAY be exempted from the reading and writing portions of the CMT or the CAPT. However, these recently arrived ELL students must take the LAS and the CMT or CAPT mathematics assessment. 

	Does the State exclude from accountability determinations the scores of recently arrived English Learners on the mathematics assessment, the reading/language arts assessment (if administered to these students), or both, even if these students have been enrolled in the same school or LEA for a full academic year? 
	All English language learners enrolled in a U.S. school for at least 12 calendar months when the testing window begins are required to participate in all assessments.  Performance and participation for these students are included in accountability determinations. 


	Does the State include, for up to two accountability determination cycles, the scores of former English Learners in making accountability determinations for the subgroup of English Learners?  If so, how? 
	Yes, the CSDE includes, for two accountability cycles, the scores of students who were formerly identified as English language learners but have changed status by meeting the performance standards necessary to exit programs of English language instruction.  Scores for these students are used when calculating subgroup index scores for the English Language Learner subgroup.  Through the use of previous years CMT files, the CSDE is able to track every student’s program status year to year.  Before calculating index scores for the English language learner subgroup, every student’s program status is checked against CMT files from the two previous years. 

	What are the State’s criteria for exiting students from the English Learner subgroup?


	The table below shows how Connecticut combines performance on the English language proficiency assessment with indicators of mastery of academic content to make exit decisions for English language learners.  

For a full explanation of CSDE’s criteria for exiting students from the English Learner subgroup at all grades, please reference the following document:http://www.csde.state.ct.us/public/cedar/assessment/ell/resources/Perf_Standards_Necessary_Exit_English_Language_Including_MAS_Final_8252010.pdf

	
	
	Mastery of Academic Content

	Grade
	English Language Proficiency
	Mathematics
	Reading
	Writing

	K-2 
	LAS Links (Proficient or better: Levels 4 and 5) 
	— 
	Developmental Reading Assessment 2 (K: Level 4; Grade 1: Level 18; Grade 2: Level 28 Nonfiction Selection) 
	— 

	3-8 
	LAS Links (Proficient or better: Levels 4 and 5) 
	CMT (Proficient or better: Levels 3-5); MAS (Proficient or better: Levels 2-3) 
	CMT (Proficient or better: Levels 3-5); MAS (Proficient or better: Levels 2-3) 
	CMT (Basic or better: Levels 2-5) 

	9 
	LAS Links (Proficient or better: Levels 4 and 5) 
	School Secure CMT (Proficient or better: Levels 3-5) 
	School Secure CMT (Proficient or better: Levels 3-5) 
	School Secure CMT (Basic or better: Levels 2-5) 

	10-12 
	LAS Links (Proficient or better: Levels 4 and 5) 
	CAPT (Basic or better: Levels 2-5); MAS (Proficient or better: Levels 2-3) 
	CAPT (Basic or better: Levels 2-5); MAS (Proficient or better: Levels 2-3) 
	CAPT (Basic or better: Levels 2-5) 

	Assessments
	
	
	

	Which assessments, including alternate assessments, is the SEA using for reporting achievement under ESEA section 1111(h)(1)(C)(i) (i.e., reading/language arts, mathematics, and science assessments)?  


	For elementary and middle schools, Connecticut administers the CMT, the state’s standard assessment, which includes mathematics (Grades 3-8), reading (Grades 3-8), writing (Grades 3-8) and science (Grades 5 and 8).  For high schools, the state administers the CAPT, which includes mathematics, science, ‘Reading Across the Disciplines’ and ‘Writing Across the Disciplines’.  The alternate assessment based on modified achievement standards is called the CMT/ CAPT MAS.  Both versions assess mathematics and reading.  The alternate assessment based on alternate achievement standards is the CMT/ CAPT Skills Checklist.  The CMT/CAPT Skills Checklist assesses up to four areas depending on the student’s grade: 

· Language Arts in grades 3–8 and 10; 

· Mathematics in grades 3–8 and 10; and

· Science in grades 5, 8, and 10. 

In addition to the three sections related to academic skills, the CMT/ CAPT Skills Checklist also includes Access Skills:

· Communication (Receptive, Expressive, and Social Interactive Communication);

· Basic Literacy; and

· Quantitative (Basic Spatial Relationships)
These are skills necessary for students to access the general education curriculum and are skills that students without disabilities typically develop prior to school entry.


	What additional assessments, if any, does the State include in its accountability system and for what purpose is each assessment included? 
	The CSDE requires that English language learners who have been enrolled in a U.S. school for fewer than 12 months when the assessment window begins take the Language Assessment Scales (LAS) Links, which can be used to fulfill the reading participation requirement if the student does not take the state assessment in this content area.


	Statistical Reliability and Protection of Students’ Privacy

	What is the State’s minimum “n-size” for determining each of the following?

· Participation rate 

· Performance against AMOs

· Graduation rate

· Other (as applicable, please specify use)


	Connecticut adheres to the following “n-size” rules in its accountability system.

· Participation rate – 20

· Performance against AMOs – 20

· Graduation rate – 20



	What is the State’s minimum “n-size” for protecting students’ privacy when reporting?


	The State’s minimum “n-size” for protecting students’ privacy when publicly reporting assessment data is less than or equal to 20 and for all other data is less than or equal to 5.

	What confidence intervals, if any, does the State use in its accountability system to ensure the statistical reliability of school classifications, and for which calculations are these confidence intervals applied?


	The accountability system approved through Connecticut’s waiver application in spring 2012 does not use confidence intervals.  

	Does the State base accountability determinations on multiple years of data?  If so, which years, and how, if at all, are the years weighted?


	No, the State does not base accountability determinations on multiple years of data.   

	Other Academic Indicators
	
	
	

	What are the other academic indicators for elementary and middle schools that the State uses for annual reporting?  What are the State’s goal and/or annual targets for these indicators? 
	Connecticut incorporates the results of the writing assessment into district, school and subgroup index calculations.  There are no other academic indicators beyond the state assessment that are used in the accountability system for elementary and middle schools. 

	Graduation Rate
	
	
	

	What are the State’s graduation rate goal and annual graduation rate targets?  

Please provide a table with State-level goal and annual targets for all students and by subgroup beginning with the 2012–2013 school year.

If graduation rate annual targets vary by school, provide a link to the page on the SEA’s web site where the LEA and school targets are available. 
	The State’s graduation rate goal is 94 percent.  Table 5 provides the annual graduation rate targets at the State-level for all students and by subgroup.

Connecticut provides schools with individualized graduation rate targets based on every school’s starting point.  Any school with a baseline graduation rate greater than or equal to 94 percent (the state target) must maintain a rate greater than or equal to 94 percent.  Schools with baseline rates below 94 percent must make it halfway to 94 percent from their starting point by 2017-18. 

School level graduation rate targets are available at: https://state2.measinc.com/ct/micpi/#home


	If the State has received a timeline extension and is not using a four-year adjusted cohort graduation rate for accountability determinations, please specify what rate the State is using and when the State will begin using a four-year adjusted cohort rate. 
	Not applicable.

	What, if any, extended-year graduation rate(s) does the State use?  How does the State use its extended-year graduation rate(s) in its accountability system? 
	The CSDE does not use an extended graduation rate.

	Participation Rate
	
	
	

	How does the State calculate participation rates?


	Participation rates are the ratio of the number of students with at least one valid test score to total enrollment.  Students who are absent for testing and do not participate in a make-up session during the assessment window, will be considered non-participants. Students who are present for testing but do not respond to any questions will be considered participants performing at the ‘below basic’ level as long as they are recorded as ‘left blank’ by the district.


	How does the State use participation rates within its differentiated accountability system (i.e., index)?


	Participation rates are one component of the overall conjunctive school classification criteria.  Schools cannot be classified into the three highest categories (Excelling, Progressing, Transitioning) if participation falls below 95 percent.  Additionally, participation rates will be reported annually for all ESEA subgroups.


APPENDIX
Table 1
	Achievement Level (CMT/ CAPT)
	Credit toward index

	Goal (4) and Advanced (5)
	1.00

	Proficient (3)
	0.67

	Basic (2)
	0.33

	Below Basic (1)
	0


Table 2
	Achievement Level
	Credit toward index

	MAS
	Skills Checklist
	

	Goal (3)
	Independent (3)
	1.00

	Proficient (2)
	Proficient (2)
	0.50

	Basic (1)
	Basic (1)
	0


Table 3: CPI targets: CMT by student group within subject
	Connecticut Performance Index (CPI) Data - CMT 

	 
	 
	MATHEMATICS: ANNUAL TARGETS
	 
	 

	Subgroup
	CMT Baseline CPI
	2013
	2014
	2015
	2016
	2017
	2018
	—
	State Target

	Overall
	81.0
	81.6
	82.2
	82.8
	83.3
	83.9
	84.5
	—
	88

	Subgroup: Black
	62.7
	64.8
	66.9
	69.1
	71.2
	73.3
	75.4
	—
	88

	Subgroup: ELL
	54.0
	56.8
	59.7
	62.5
	65.3
	68.2
	71.0
	—
	88

	Subgroup: FRLunch
	65.0
	66.9
	68.8
	70.7
	72.6
	74.6
	76.5
	—
	88

	Subgroup: Hispanic
	64.7
	66.6
	68.6
	70.5
	72.5
	74.4
	76.3
	—
	88

	Subgroup: High Needs
	64.9
	66.8
	68.7
	70.7
	72.6
	74.5
	76.4
	—
	88

	Subgroup: SWD
	52.7
	55.6
	58.6
	61.5
	64.5
	67.4
	70.3
	—
	88

	 
	 
	READING: ANNUAL TARGETS
	 
	 

	Subgroup
	CMT Baseline CPI
	2013
	2014
	2015
	2016
	2017
	2018
	—
	State Target

	Overall
	76.6
	77.6
	78.5
	79.5
	80.4
	81.4
	82.3
	—
	88

	Subgroup: Black
	58.0
	60.5
	63.0
	65.5
	68.0
	70.5
	73.0
	—
	88

	Subgroup: ELL
	37.1
	40.1
	43.1
	46.1
	49.1
	52.1
	55.1
	—
	88

	Subgroup: FRLunch
	57.5
	60.0
	62.6
	65.1
	67.7
	70.2
	72.7
	—
	88

	Subgroup: Hispanic
	56.0
	58.6
	61.3
	64.0
	66.6
	69.3
	72.0
	—
	88

	Subgroup: High Needs
	57.3
	59.9
	62.4
	65.0
	67.5
	70.1
	72.6
	—
	88

	Subgroup: SWD
	45.8
	48.8
	51.8
	54.8
	57.8
	60.8
	63.8
	—
	88


Note: These figures were computed using the State’s existing tests (i.e., CMT and CAPT).

Targets for 2014 and beyond are subject to change as new tests are adopted to support the implementation of Common Core State Standards.
Table 4: CPI targets: CAPT by student group within subject
	Connecticut Performance Index (CPI) Data - CAPT 

	 
	 
	MATHEMATICS: ANNUAL TARGETS
	 
	 

	Subgroup
	CAPT Baseline CPI
	2013
	2014
	2015
	2016
	2017
	2018
	—
	State Target

	Overall
	70.7
	72.1
	73.5
	75.0
	76.4
	77.9
	79.3
	—
	88

	Subgroup: Black
	44.2
	47.2
	50.2
	53.2
	56.2
	59.2
	62.2
	—
	88

	Subgroup: ELL
	30.5
	33.5
	36.5
	39.5
	42.5
	45.5
	48.5
	—
	88

	Subgroup: FRLunch
	47.8
	50.8
	53.8
	56.8
	59.8
	62.8
	65.8
	—
	88

	Subgroup: Hispanic
	48.8
	51.8
	54.8
	57.8
	60.8
	63.8
	66.8
	—
	88

	Subgroup: High Needs
	47.3
	50.3
	53.3
	56.3
	59.3
	62.3
	65.3
	—
	88

	Subgroup: SWD
	35.1
	38.1
	41.1
	44.1
	47.1
	50.1
	53.1
	—
	88

	 
	 
	READING: ANNUAL TARGETS
	 
	 

	Subgroup
	CAPT Baseline CPI
	2013
	2014
	2015
	2016
	2017
	2018
	—
	State Target

	Overall
	72.3
	73.6
	74.9
	76.2
	77.5
	78.8
	80.2
	—
	88

	Subgroup: Black
	52.5
	55.5
	58.5
	61.4
	64.4
	67.3
	70.3
	—
	88

	Subgroup: ELL
	35.7
	38.7
	41.7
	44.7
	47.7
	50.7
	53.7
	—
	88

	Subgroup: FRLunch
	53.0
	55.9
	58.8
	61.8
	64.7
	67.6
	70.5
	—
	88

	Subgroup: Hispanic
	54.3
	57.1
	59.9
	62.7
	65.5
	68.3
	71.2
	—
	88

	Subgroup: High Needs
	52.7
	55.6
	58.6
	61.5
	64.5
	67.4
	70.3
	—
	88

	Subgroup: SWD
	42.9
	45.9
	48.9
	51.9
	54.9
	57.9
	60.9
	—
	88


Note: These figures were computed using the State’s existing tests (i.e., CMT and CAPT).

Targets for 2014 and beyond are subject to change as new tests are adopted to support the implementation of Common Core State Standards.
 Table 5: Connecticut 4-Year Adjusted Cohort Graduation Rate Targets
	
	Baseline
	Statewide Annual Graduation Rate Targets
	

	Reporting Year
	2012
	2013
	2014
	2015
	2016
	2017
	2018
	Target

	Cohort Year
	2011
	2012
	2013
	2014
	2015
	2016
	2017
	

	All Students
	82.7
	83.7
	84.6
	85.6
	86.5
	87.4
	88.4
	94

	Black
	71.2
	73.1
	75.0
	76.9
	78.8
	80.7
	82.6
	94

	Eligible For  Lunch
	62.5
	65.1
	67.8
	70.4
	73.0
	75.6
	78.3
	94

	ELL
	59.4
	62.2
	65.1
	68.0
	70.9
	73.8
	76.7
	94

	High Needs
	64.9
	67.4
	69.8
	72.2
	74.6
	77.0
	79.5
	94

	Hispanic
	64.2
	66.7
	69.1
	71.6
	74.1
	76.6
	79.1
	94

	Student with Disabilities
	62.4
	65.0
	67.6
	70.3
	72.9
	75.6
	78.2
	94


Attachment 1: Criteria for Exemption from Testing due to a Medical Emergency
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